DOCUMENT RESUME

ED 337 426 SP 033 286

AUTHOR Field, Teresa Turner

TITLE Toward a Shared Vision of Educectiion Reform:
Establishing Professional Development Schools.
Draft.

PUB DATE Mar 91

NOTE 76p.; Paper presented at tne Annual Meeting of tine

American Association of Colleges for Teacher
Education (Atlanta, GA, March, 1991).

PUB TYPE Reports - Descriptive (141) -- Speeches/Conference
Papers (150)

EDRS PRICE MFO1/PC04 Plus Postage.

DESCRIPTORS *College School Cooperation; Educational Change;
Elementary Secondary Education; Higher Education;
»Program Development; =Program Implementation;
Teac er Education; Teamwork

IDENTIFIERS *Benedum Project WV; Holmes Group Report;
»Professional Development Schools; West Virginia
University

ABSTRACT

This paper Jdescribes the strategies, issues,
activities, and interactions associated with establishing six
professional development schools (PDS) as part of the Benedum Project
in West Virginia. Establishment of the PDSs was a collaborative
project, a school-university partnership hetween West Virginia
University and local school distriuts. The planning process included
assembling a PDS team to develop a conceptual framework for the PDSs,
determine site selection criteria, review applications, and select
sites. The first Benedum Professional Development Schools represent
the diversity of schools in West Virginia and the region. A brief
overview of the focus and organization of each PDS is provided. Each
site has established a steering committee to coordinatie and manage
PDS activities in its school. Critical factors in establishing the
PDSs include thorough planning, providing telease-time for school and
college educators, and flexibility. The appendixes include belief
statements which guide PDS activities, the PDS application, and site
selection criteria. (IAH)

*R***R*R**t****************RRRRR*RRR**RR**RR**RR*****RR**R*RR*R**&*RR*N

® Reproductions supplied by EDRS are the best that can be made x

® from the originsal document. ®
****ttt*ttﬁ*t**t***tRR**RR**RRR*RRR&R*R&RRR**RtRR**R**&R*RRRR**%’*******




A
&0
)

frad

DRAFT

TOWARD A SHARED VISION OF EDUCATION REFORM:
ESTABLISHING PROFESSIONAL DEVELOPMENT SCHOOLS

Teresa Turner Field
Associate Director for Professional Development Schools
The Benedum Project

College of Human Resources and Education
West Virginia University
Morgantown, West Virginia 26506

Paper Presented at the annual meeting of the
The American Association of Colleges for Teacher Education, Atlanta. March 1991.

U 8 DEPARTMENT OF EDUCATION

“PERMISSION TO REPRODUCE THIS OMice of Educational Ressarch and Improvement
MATERIAL HAS BEEN GRANTED BY EDUCATIONAL RESOURCES INFORMATION
— —_——— 7:‘ CENTER (ERIC)

5 0 The n od d
leresa. liurney Hield o e pereon o orgbmeabion

onginating 1t
? Mingr changes have been madwe {0 IMpProve

BESTCOPY AVAILABLE .-

ment do not necessarly represent othicial

TO THE EDUCATIONAL RESOURCES ment o not necesss:
INFORMATION CENTER (ERIC)."” g posih
¢




Toward A Shared Vision of Educational Renewal:
Establishing Professional Development Schools

Teresa Turner Field

College of Human Resources and Education
West Virginia University
Morgantown, WV 26506

The Benedum Project: Reforming Education in West Virginia

The 1986 Holmes Group Report, Tomorrow's Teachers,
focused the nation and the educational community on two main goals:
reforming teacher education and reforming the teaching profession.
One method suggested to support and re-create American schools was
to develop strong partnerships between public schools and institutions
of higher education. This new relationship would improve the quality
of instruction in both institutions. For too long public schools and
universities have neglected a great source of expertise from which
they could draw to improve the education of their students. The
concepts presented in the report are currently being used for the
design and development of the Benedum Project at West Virginia
University.

A true professional partnership between higher education and
public schools is necessary to bring together the best rcsources and
expertise to accomplish these goals. Collatorative work on Project
goals and tasks has the full support of WV*J President Neil Bucklew
who has designated teacher education and reform of education as one
of six strategic objectives in the university-wide planning process.
(Phillips and Wolfe 1920, 1991: Lovell 1990, 1991} Public school
educators have been actively involved since the planning stages;
currently more than 200 public school teachers, principals and




superintendents are involved with the Benedum Project. along with
some 110 WVU faculty members. University membership extends
beyond the Ccllege of Human Resources and Education into the
College of Arts and Sciences, the College of Creative Arts, School of
Physical Education and the College of Agriculture and Forestry.

The combined efforts of both higher education and public school
educators have focused on developing processes and products to meet
the project goals. The first stage of the Benedum Project is funded by a
$1 million grant from the Claude Worthington Benedum Foundation.
The project's main goals are: (1) to completely redesign the
preparation programs for novice teachers at WVU, (2] to establish
Professional Development Schools and (3) to establish collaborative
processes, strategies, and structures that will make these changes last.

The first goal, the redesign of the teacher education curriculum
at West Virginia University, uses a modified Tyler Mode! of curriculum
development with seven teams formulating tentative curriculum
objectives for the new teacher education program. (Fhillips and Wolfe,
1991: Phillips and Wolfe. 1990: Lovell, 1990: Rotter, 1990). This new
program will not be the fine tuning of current courses, but the total
redesign of the undergraduate teacher education curriculum at West
Virginia University. The second goal of the project is to establish
Professional Development Schools —nlaces where the "best of practice
meets the best of research.” (Field 1990). The strategies and issues.,
activities and interaction of this group will be the focus of the
remainder of this paper.

The Profession 1 Development School Team: Planning For Success
Just as the curriculum redesign work of the project used teams
of public school and higher education faculty and administrators, so
did the Professionial Development School (PDS) Team. Reflecting the
collaborative nature of a school-university partnership, this team was
co-chaired by the Superintendent of Schools for the county in which
WVU is located and the Dean of the College of Human Resources and
Education. Public school members in:luded two classroom teachers,
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two principals, and two superintendents from other counties. WVU
faculty members included two from Education Administration. one
from Curriculum and Instruction, one from History, and the Director
of the Division of Counseling and Clinical Studies. From the beginning
careful groundwork was laid with the focus on collaboration and the
processes used in decision-making,

The Prv.fessional Development Schools Team began its work by
studying the Planning Grant Proposal and reviewing the team charge
which included: identifying opportunities and barriers in the creation
of Professional Development Schools, proposing criteria for selecting
PDS sites. proposing pilot clinical experiences for PDS sites and
envisioning critical elements needed in a five-year development plan
to support the activities in PDS sites.

During Spring of 1988 the team began by learning from current
PDS models. Some of this took place through visits to PDS sites in
Louisville and in Washington State. Other work included extensive
readings and research into collaboration, current PDS activities and
processes and the concept of "Teacher as Researcher". The materials
that were gathered and used by the team form the basis for a Benedum
Resource Library of over 600 books and articles, available to anyone
interested in topics related to professional development school
themes: collaboration, shared decision-making and curriculum
redesign.

While the Benedum Project was in no way looking to copy a
model, project participants also realized that it would not be necessary
to “reinvent the wheel". The goal then, was to learn from those who
passed before us while creating a PDS concept that was unique to the
particular situation.

Early Inquiry into the Professional Development School Concept
From research and observations of current PDS practice, and
using the Holmes Group publications for direction, the PDS Team
began to create a vision of what a PDS might "look like." It was
difficult to explain exactly what a Professional Development School is
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and to provide concrete examples of PDS activities in such a way as
not to limit the vision of those interested in the concept. There are
some commonalties that can be identified about the PDS vision. For
example, each school will work within its current organizational
tramework, maintaining the existing faculty (and their strengths ana
weaknesses). Each institution will develop a plan to forge a
partnership to meet their specific needs. Critical elen ents that will
emerge as the PDS process is implemented include:

e Shared decision-making

e Empowering of participants

¢ Using collaborative approaches throughout

¢ Being responsive to new ideas

¢ Focusing on systematic change

¢ Using existing data and good practices

¢ Emphasizing mutual benefits to schools and university

The report of the original PDS Team was used for

direction and guidance for the initial planning and activities

undertaken by the Benedum Management Planning Team (BMPT) as
the next phase of project work began.

Initial Activities: Spring 1989
Filing the Associate Director Position

In January of 1989, the BMPT discussed the the importance of
identifying the specific qualifications for the individual who would fili
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the position of Associate Director for Professional Development
Schools. This individual would have major responsibilities for work
toward establishing Professional Development Schools. Factors that
entered into the discussion included the implications of the fact that
funding for the position was only guaranteed for two years. the need
for the individual to be credible in both public school and higher
education settings, the specific personal and professional attributes
and qualities for this leadership role, and, finally, if knowledge of West
Virginia schools was a necessary attribute for candidates for this
position (it was determined that the search would not be limited to
the statel.

In July of 1989, an Associate Director for PDS was hired.
A remedial reading teacher from a local school was selected from a
pool of 61 candidates. Recently selected at the county's Outstanding
Teacher, and having experience in the design and implementation of
staff devclopment activities ori a state level, she was regarded by her
colleagues as an expert teacher. Her personal energy and enthusiasm,
as well as her fine relationship with administrators, were also factors
in the decision.

Defining Professional Development Schools for WV

The project proposal provided a description of some of the
characteristics and outcomes that were intended for Professional
Development Schools:

The Professional Development Schools that we will
establish in the proposed project will provide better
clinical experiences in the preparation programs of the
University, better planned and more supportive programs
to introduce new professionals to the schools, more
effective professional renewal for practitioners in the
school, increased knowledge about teaching and learning
through joint research, and as a net result, better
instruction for students. (p.54)
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An activity that helped the PDS Team look at the collaborative
process from the perspectives of both the public school and university,
was tlie interactions with Drs. Ric Hovda and Linda Shelor from the
University of Louisville/ Jefferson County collaborative. In small group
me:tings, formal presentations and individual discussions about
Professional Development Schools, the consultants provided the
following insights from their work:

¢ Professional Development Schools are a process.
e Take time to learn about each other's work and settings.

¢ We must be risk takers and not look for whom to blame, but
should identify the problem and ask "What do we do about it?"

e This is an experiment, so there is no way you can {ail-- you
never fail if you learn something.

¢ PDS is innovation from within.

As a result of the PDS Team's desire to learn more about the
Louisville process and to see in action the concepts and related
activities in PDS sites, a group of public school and university faculty
members trave'ed to Kentucky to meet with their counterparts who
were involved in their partnership activity. This visit helped to make
the concept more real to the Team members who participated in the
trip.

Increasing Public School involvement

As project work expanded it became evident that more public
school participants needed to be involved in this phase of the project.
To develop ways to effectively and efficiently involve public school
teachers and administrators, an ad hoc Advisory Council was organized
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in September of 1989. This council consisted of key educators from
the four counties surrounding WVU and included a Superintendent of
Schools, a principal representative, a county educational association
representative and the county “Teacher of the Year". This group
developed a nomination process to be used and elected a committee
to select and contact the new participants for both the PDS Team and
the curriculum desigr: teams.

It was difficult to estimate the number of public school pecple
who would de interested in participating in this project. Project
management. hoped to be able to add about 100 public school people
to the 100 higher education faculty involved. We were surprised to
receive over 250 nominations! The nomination committee now had
the task of selecting participants. A balance of grade level and content
area affiliations, as well as school and county locations, was reached
within each of the seven curriculum teams and the PDS team.

Expanded PDS Team Activities

Team Building/ Collaboration

Beginning a collaborative relationship takes time and effort on
the part of all involved. The PDS Team, consisting of 40 faculty
members from both higher education and public schools. met the
challenges of dealing with the cultural differences, role i.oaflicts and
skepticism of this nevs project. The Qctober 13 Beneuia Retreat
described by Phillips and Wolfe (1990) and Lovell {1Gs:J). provided
the first opportunity for the expanded PDS Team 5 meet as a group.

Initial differences in vocabulary (the word cu:: .« .ium holds a
different meaning for a second grade teacher than it holds for a C&I
professor) and approaches to problem solvinig (Action vs. Reflection)
were barriers to the progress of this group. Role conflicts were
another concern. Sharing ideas and debating educational issues with
your principal, your superintendent of schools and/or the professor of
your Tuesday night class made some people uncorfortable in the early
stages of the team work. But, as one teacher commented: "We were
able to leave our roles at the door and begin to work toward a common
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goal. When this happened, we could say anything."

The vision of this team grew because of the interactions and
growing understanding of the FDS concept. As ideas were shared in a
friendly and accepting environment the fecling of ownership grew.

As one public school teacher said, "All of our ideas are written down
and considered. What I think is important." The ownership of both
higher education and public school team members created the
commitment needed to develop the principles and documents needed
to select Professiona! Development School sites.

The PDS Team focused on completing the tasks from the PDS
Team Charges (see Appendix):

» Establish documentation process/system for activities for PDS
establishment and operation

e Formulate siandards/belief statements for Professional
Development School participation, solicit reaction from school
and university personnel and amead as needced.

e Develop structure for using standards to select PDS sites
o Carry out selection of initial PDS sites

e Support continuing collaborative efforts between the
Professional Development Schools and WVU

Co-Chairs were ¢lected, one from the public schools and one
from higher education. The co-chairs work closely with the Associate
Director for Professional Developinent Schools in planning and
facilitating meetings and infornnal interactions.

PDS Team Tasks: Creating Belief Statements
The Belief Statements created by the PDS Team are the
guidelines for all activities in PDS sites and represent the best of our
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vision of what a school should be. Using the Nominal Group Process
Technique (Gepson, Martinko, and Belina, 1981) to generate and
organize the ideas of the team, five belief statements were identified.
(Field 1990). The writing and editing process took many days as the
group searched for just the right words to express their ideas and
feelings for these guiding principles. The Belief Statements (see
Appendix) are summarized as follows:

1. All in a Professiunal Development School are learners.

2. All in a Professional Development School have the opportunity for
success.

3. The organization of a Professional Development School encourages
all to be empowered.

4. A Professional Development School fosters an environment of
mutual respect.

5. A Professional Development School promotes curriculum and
instruction that evolves from continual review and that reflects the
schocl's vision.

The belief statements reflect the PDS Team's focus on the
concept of a school community as embracing more than just the
administrators, teachers, and students. Support staff, parents and the
community at large were included in the Team's idea of a PDS
cemmunity. This concept is evident in the belief statements that
begin: "All in a PDS will...." The Team recognized that the changes in
restructuring PDS sites must include all groups if the changes are to
be meaniugful and lasting.

It should be noted that tl. 'sr Belief Statements were completed
in early November, 1989- indepenc...t *~om those created by the



Holmes Group in Tomorrow’s Schools. The PDS Team was very
pleased to note that those crecated by Holmes are very similar to the
Benedum Project PDS Belief Statements.

Site selection criteria

While articulating beliefs concerning what a school should look
like is a difficult task, it is a personal activity and not a political one.
No matter what the size of the school, the level of its past
performance or the grade level taught, beliefs about what education
should do for the school community are a personal philosophical
concern. Not so when the discussion turns to site selection criteria.
Each public school team member (and some higher education
members with close ties to particular schools) brought to the site
selection discussions a commitment to seeing that a particular school
would be considered. Large schools thought a big school was
necessary, award-winning schools felt a successful track record was a
must, while smaller schools and a¢’100ls with little opportunity for
success voiced their concerns over the inclusion of these
characteristics.

When identifying criteria for selection the only "givens" listed in
the proposal were:

¢ Between 3-6 schools could be selected.

* Schools would represent each cf the grade categories:
elementary, middle and senior high school.

¢ At least one of those selected must be a rural school.

* The sites would represent the diversity of schools in the state
and region. Characteristics to be reviewed wili include:

Size

Grade levels

Location/Proximity to WVU

h
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Characteristic of student body
Characteristics of faculty

In addition 10 these original criteria stated in the proposal,
others were developed through the work oi the PDS Team. These
included:

* The sites will develop a collaborative relationship with WvVU
and will serve as sites for practicum students.

e The sites will share their successes with others.

* Applicant schools will have the endorsement of their county
board of education.

* Applicant schools will have the endorsement of at least 60% of
their teachers.

The rural school issue also posed a problem as the group
searched for a definition of "rural" upon which everyone could agree.
Ideas ranged from "number of students living outside the city limits"
to "if you can see a cow from a window in the school, you are rural."
The group was concerned about identifying a school as rural when the
school did not consider itself to be so. It was finally decided that
schools were to decide if they thought they were rural and explain
why. This allowed each school to define and label itself.

The criteria and the Belief Statements became comporients of
the Application Packet that was created by the Team. (see Appendix
D)

Application Packet
Once the criterion was established and the Belief Statements
written, the need to create a way to identify and evaluate a school on
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these characteristics had to be identified. Each application included
three narrative questions: one that asked respondents to describe how
the Belief Statements relate to the applicant school as it is now or
might be in the future; one that asked them to envisicn new types of
collaboration between WVU and the schools; and a third that asked
theia to imagine benefits to the school community if the school was
chosen as a PDS site. A demographics section was included to gather
information about both the student and teacher populations, and
Statement of Support documents from both the Superintendent and
the Principal were requested. To qualify for consideration, the
applicant school had to provide evidence that 60% of the certified
personnel had voted to endorse the application to be a PDS.

Application packets were sent to each of the 70 schools in the 4
county area on November 15. 1989-- just over one month since the
expanded PDS team began meeting. The packet (see Appendix D)
included a cover letter describing the Benedum Project and the
application process, a list of those who helped to create the
documents, the criteria being used for selection, and the actual
application. Schools were also notified that Benedum Staff would be
available to talk with faculties about becoming a PDS site and that each
county board office had a copy of a video explaining the PDS concept
and describing the Benedum Project. Applications were due January 5,
1990.

Application Review and Site Selection

After the application packet was finalized, a way to review and
select the schools was needed. The experience of the team members
with the creation of the documents made them a great source of
knowledge and experiise on evaluating the applications. A review
team was elected from the original PDS Team. This five member team
consisted of 3 public school members (one elementary teacher, one
senior high teacher and one administrator) and 2 university faculty
members. None of the members could have any connection to a
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school that was applying to become a PDS site. This team completed a
training session on January 11, 1990 that included the development
of common understandings of the belief statements and the
application questions and a simulated review (Field, 1990: Lovell,
1990).

Requests from schools interested in becoming PDS sites began
to come into the office shortly after the applications were distributed.
Eighteen presentations were made to sites interested in learning
more about becoming a PDS site. As of the deadline for submission,
fourteen completed application were received. The Review Team met
on January 23, 1990 to make their recommendations for PDS sites
choices.

During the selection process the schools were evaluated and
ranked. Discussions for making the final selections again stressed the
team's commitment to diversity of sites: variety in size, location and
past performance records were included in the discussions of the
strengthens of each application. Based upon what a certain group of
schools could offer, 6 schools were recommended to the Benedum
Management Planning Team to become the first Benedum Professional
Development Schools.

Six Sites Selected

The first Benedum Professional Development Schools represent
the diversity of schools in West Virginia and the region. Located in
four counties of northern West Virginia, the sites vary in distance from
5 minutes to 45 minutes travel time from the University. The
following descriptions, written by the sites, describe the schools'
settings, student populations and educational objectives:
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Marion County:
East Dale Elementary
(602 Students Grades K-6. 37 Faculty members)

East Dale Elementary is Marion County's iargest elementary school
housing grades kindergarten through six with an enrollment of about
600 students. It is a rural school, built for the consolidation of five
smaller elementary schools in 1971, modeled after the “open school”
concept, which was popular at the time. East Dale’s major thrust is to
provide a positive climate for all learners, including teachers,
students, and parents. For these efforts, East Dale was chosen to be a
West Virginia Exemplary School in 1988 and a National School of
Excellence in 1989.

Monongalia County:
Central Elementary
(159 Students Grades K-6, 10 Faculty members)

Central Elementary is a small school located in downtown
Morgantown, a university community of about 40,000. It contains one
classroom for each of the grades kindergarten through sixth. There
are 38 children from many foreign countries, and five hearing
impaired children. The s. .00l is cared for by 10 teachers, 9 service
personnel, and 1 principal.

Morgantown High School
(1,400 Students Grades 10-12, 91 Faculty members)

Morgantown High School was built in 1927 as a campus style facility
whose four buildings enclose on three sides of a football stadium. The
school was built to house 1200 students, but almost from the day it
opened the enrollment has exceeded this number. The school prides
itself on its tradition of academic excellence and high expectations for
all of its students. Even though the school produces 10-15 National
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Merit Semi-Finalists each year, and students attend many of the most
prestigious universities in the country, the school also offers a varied
curriculum for the wide variety of academic abilities of our students.
Sixty-five percent of the students pursue 4 year college degrees after
high school graduation, and 50 percent of our students come from a
rural environment.

Suncrest Primary
(210 Students Grades K-3, 13 Faculty Members)

Suncrest Primary School houses 210 children in Headstart,
kindergarten, grades 1, 2, and 3. It is a community school located in a
residential area near the Evansdale Campus of WVU. This school
community includes a range of parent occupations and income levels.
One or both parents may be involved in some aspect of education,
either as teachers, students, or professors at WVU or in the public
schools. Suncrest has a strong parent participation program. Sixty-
five percent of the families participated in the Parent Advisory
Committee, the Parent Representative Group and/or the Parent
Volunteer Program.

Preston County:
Valley Junior High School
(215 Students Grades 7-8, 15 Faculty Members)

Valley Junior High is a rural school located in the quiet community of
Arthurdale about 20 miles southeast of Morgantown. The main school
buildings are part of FDR's original Homestead Project of the 1930s.
Students come to the school from the surrounding small towns and
rural areas.




Taylor County:
Grafton High School
(735 Students Grades 9-12, 40 Faculty Members)

Grafton High School serves all of Taylor County since the closing of
Flemington High Sciiool in June, 19980. Grafton High School is a rural
school, with many students coming from the lower end of the
socioeconomic scale, and it is located about 45 minutes from West
Virginia University.

The PDS Concept in Action: Initial Sites Activities

It is important to remember that this has been an evolving
process; a site-based project of shared decision-making and
collaboration. Constant monitoring and adjusting to meet the needs of
the sites is the norm. Participants are not bound by an excess of paper
work, rules or regulations that were in place before the sites were
selected. The Benedum Project stresses collaboration and the
creation of new and lasting relationships between higher education
and public schools. The projects and activities in the schools are
vehicles for initiating collaborative relationships and creating
ownership of these activities that will result in the improved
educational environment in each site.

Early Issues in PDS Sites

West Virginia's First Teachers' Strike

Just two days after the PDS sites were notified of their selection,
the first teachers' strike in state history began. While the majority of
counties in the state were participating in the strike, there were many
teachers who continued to cross the picket lines. PDS sites were
effected by this division among their faculties (Phillips and Wolfe,
1990). It is extremely difficult to collaborate and celebrate if many of
the people on your faculty are on opposite sides of a picket line.
Although the strike was short-lived and the teachers felt they had
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benefited from the action, it was weeks before some of the school
faculties were able to work together as a team. (Francis, 1991).

Working With Four County Systems

The sites selected represent four different county school
systems in West Virginia. Support by the Superintendents was
evidenced by the Statements of Support that were included with each
application, but formal arrangements needed to be developed in
regards to understanding project activities and the PDS concept,
transfers of grant monies, paying for substitute teachers and other
basic administrative coricerns. A formal meeting was held immediately
following the site selections with the Superintendents and the Project
Director and the Associate Director for PDS to discuss these concerns.
Other informal contacts and communications continue as the needs
are identified.

Site Celebrations

A large and formal celebration and announcement of the PDS
sites had been tentatively scheduled to fcllow the notification of the
sites as to their selection. With the teachers' strike and the pending
legislative session, a decision was made to postpone the formal
announcement and hold individual celebrations at each of the sites.
This also allowed us to customize the event to suit the needs of the
faculty and the community. With printed invitations and refreshments
planned by the PDS Project staff, and publicity, guest lists and
spe: kers arranged for by the PDS sites, the celebrations were held.
Each celebration reflected the individual personality of the site. These
celebrations provided the opportunity to refocus the school and the
community from the effects of the teachers' strike to the
opportunities this project holds for the future of the school.

Linking School Sites and U: WYNET
When the decision was made to select 6 PDS sites, some
concern was voiced by the project's external evaluator about the ability
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of our staff to keep in contact with the activities in sites that were
located from five to forty-five minutes away from WVU. Dr. Susan
Johnson, Harvard University professor and the Benedum Project's
external evaluator, suggested that we link each school electronically,
using a personal computer and an electronic mail or bulletin board
system. Each school received an IBM Model 50, a modem and printer
and the access information to use the WV Network for Educational
Telecommunication (WVNET) This system allows for messages and
announcements to be sent to each school site from the Benedum
Office and also provides communication between sites. Still in the
beginning stages of use and development, it is hoped that this system
will facilitate communication among faculty members with similar
interests from different sites and help to clarify and answer questions
about meetings, proposals and other educational concerns.

Site Activities Begin

Early in the spring of 1990, after the site celebrations and
arrangements with superintendents were made, sites began to develop
a plan for organizing a management system for site activities. A Site
Steering Committee was needed to manage PDS activities in each
school. In keeping with the comnutment to site-based management
and control, each school determined the size of their steering
committee, how the members would be chosen and when and how
often the committece would meet. The only guidelines provided were
the need for faculty and administrative representation from the school
and for continued collaboration with WVU facultly representatives.

With these guidelines the sites created steering committees that
reflected the individual site's needs. Some schools have
representatives from the community, their Partner in Education,
parent groups, county school board and student groups. The size of
the committee varies from school to school. Some of the smaller sites
include all of the faculty on their Site Steering Committee, while some
of the larger sites held faculty-wide elections to help select the
group's membership. Once membership was determined, each group
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began to survey their charge and organize to accomplish their goals.

Site Steering Committee Charge
The Site Steering Comuinittee's role is one of coordination and

management of PDS activities in their school. This group's activities
include:
*Monitoring expenditures

*Using Belief Statements as a Guide for PDS activities

*Creating, implementing and evaluating projects that will
further the development of the PDS concept of site-based
management, University collaboration and special school
needs

*Develop proposals for funding for PDS projects

*Deve’op a Long-Range Building Focus for the school that is
congruent with Belief Statements

*Collect Baseline data as identified by the Site Steering
Committee. This self-evaluation will help to evaluate future
successes

Creating new structures that include shared decision-making,
new roles and responsibilities for committee members and "teacher
empowerment” is not. an easy task. It has been difficult for some
schools to organize for these activities. But each has made progress
toward their goal. Ju‘* as each site has a diverse student population
and unique schools organization, so has the committee compositions
and structures reflected this diversity. Each school is at a different
level and stage of becoming a PDS - in understanding the PDS concept
and in internalizing the restructuring and reorganization of their
school.
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Each PDS site developed a Long Range Focus that would assist
others in the project in understanding the school organization and
goals. Focus Statements were written collaborativly by the steering
committees of each site and are unique to that school. Although
guidelines were provided, each school created a document that
reflected not only the school goals but also the evolving, collaborative
processes used in each site. The Focus Statements are used by the
Proposal Review Team when reviewing requests for support and have
helped each site to better understand the needs of other sites and
their plan to meet those needs and reach their goals.

A Brief Overview of Site Foci and Organizatior
East Dale Elementary School, Marion County

Th.e school focus is curriculum re-design to enhance interest
and learning in mathematics and the sciences. Through private
donations and county support, the school is building a futuristic math/
science laboratory to house the new technologies and create an
environment for interdisciplinary learning. Several sub-committees
are actively gathering relevant research to share with the faculty;
topics include: computer technologies, learning and teaching
theories, and grant sources and proposal writing. Staff development
activities have included computer training, grant writing and
reviewing model programs in elementary science and math
teciinologies. Many WVU faculty members actively participate in site
steering committee meetings as well as work with specific sub-
committees.

Central Elementary Schoel, Monongalia County
The improvement. of student self-esteem has been selected as

Central's school focus. Using the cultural diversity of their school @ : a
guide, three curricular areas have been targeted: the whole language
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approach to reading, emphasis on wellness and positive self-concept,
and the use of multicultural, cross-grade learning expericnces. The
entire faculty of Central School serves as the Site Steering Commiittee.
Weekly after school meetings allow the faculty to share their
experiences, report on committee work and write and review
proposals.

Morgantown High School, Monongalia County

Fundamenta: school restructuring, including major internal
changes in decision-making and curriculum, is at the heart of the
MHS School Focus- becoming a School for the 21st Century.

Beginning with faculty discussions and strategic planning activities,
specific themes are being identified by the entire faculty. Facuity
representatives for the steering committee were elected by faculty
vote and joined by the Superintendent of Schools and the President of
the School Board. Several community members also serve on the
committee. The concept of "Teacher as Researcher" has been adopted
and collaborative research on students, computers and writing is
currently being done.

Suncrest Primary School, Monongalia County

Suncrest has identified two building focus activities: erhancing
learning through an emphasis on student learning styles (beginning
with the science and social studies curriculum, and the development
of a pilot experimental arrangement for field experiences for WVU's
pre-service teachers. This Teacher Education Center is staffed by a
Site-based Supervisor who works with the field experience students in
the morning, then returns to her first grade classroom as teacher in
the afternoons. Staff development opportunities have been a major goal
of the faculty of this site. The majority of the teachers have completed
the 4MAT Learning Styles training and are beginning to implement
the activities with the students. Strong WVU and parent involvement
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are evident at every meeting.
Valley Junior High School, Preston County

Drawing from the heritage of the community, Valley has
identified and begun to implement an interdisciplinary, hands-on
approach to learning, using the Foxfire method to emphasize
community heritage and student-chosen learning goals. Many faculty
members have participated in summer school classes and graduate
courses developed for PDS sites to help enhance and develop the
school focus. Representatives from the community and WVU are
providing input and new perspectives for the group as they begin to
address the changes that are necessary to implement their goals.

Grafton High School, Taylor County

The focus identified by Grafton High school addresses student
motivation and the at-risk student population. Initial plans include
school-wide restructuring of curriculum arrangements and disciplire
policies. The steering committee and two larger subcommittees are
developing policies and activities based upon past school activities,
student needs and current educational research. Grafton is also
experimenting with different forms of WVU field experience
supervision at their school.

Creation of Cross Site Steering Committee

Although selected because of their diversity, the commonalities
of the sites are also evident. Each has a commitment to the
innovations and changes necessary to become a PDS, as well as the
sharing of knowledge and personal growth with the other sites. Also
evident was the need to share site concerns, successes and
knowledge. No formal structure for this sharing was provided fc- in
the original Benedum grant proposal. In April of 1990, a gathering of
representatives from each of the sites along with Benedum Project
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staff, discussed ways in which sharing and communication across sites
could best be facilitated. From discussions at this meeting the
concept of a Cross-Site Steering Committee (CSSC) was developed.
This new group consists of one teacher and one administrator
representative from each school, Benedum Project staff and university
faculty members active in school collaborations. A guest from each site
is also invited to allow for more participation from the sites in PDS
work. 1he CSSC provides a forum for sharing information with the
sites in a consistent manner, allows sites to learn from each other and
helps to facilitate discussions about things that affect activities across
the sites. Co-Chairs, one from the university and one from the public
schools, were elected to organize and run the meetings.

Cross-Site meetings are held in each PDS site on a rotating
basis, except during the summer when the air-conditioned comfort of
a university meeting room was selected as the ideal location for the
meetings. Fach meeting includes information items for the sites -
meetings, ccurse offerings, grant applications, available resources and
other information that all sites need to know. Each site also provides
an update to the group on PDS activities at their school. This can
include sub-committee reports, descriptions of staff development
activities and/or conferences they have attended and any other
information they would like to share with the group. Concerns or
requests for assistance are also included in an unstructured way.
Topics of concern to the sites are selected and discussed or decisions
made about specific management needs involved with administering
the grant at the sites.

Requests for Support

An original task identified by the CSSC developed a Request for’
Support form and the criteria for review and funding of these
requests. This task took many hours to complete, Forms were created.
used and modified to meet the needs of the sites. During the summer
of 1990, the Request for Support form evolved through several
revisions and changes, as did the proposal review process. This
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process included the screening and evaluation of Requests for Support
from the six sites. These requests are the way that monies are
provided to support PDS activities in each site.

The first process used to evaluate the Requests was the
presentation of school requests at the Cross-Site Steering Committee
(CSSC) with the decision as to funding made by this group. The only
real criteria for review was that the activities support the PDS Belief
Statements and support the Long-Range Focus of the site. As CSSC
members began reviewing the requests, it became evident that the
size of the committee and the changing composition due to the
inclusion of visitors from sites was interfering with the completion of
the task in an efficient manner.

It became evident that this process also needed revision. This
led the group to select a smaller group to review the proposals.The
group recognized that, not only was this a time-consuming process
that kept themn from sharing and learning from each other, but that
they were unable to be objective. Not only did each of the
representatives understand how important each request was to the
individual school (even if it was not always easy to identify the specific
benefits) and allow that to affect their judgement, it was also realized
that the friends you were judging and evaluating at this meeting would
have the chance to do the same for you: the next time you submitted a
request. This system did not allow for the objective evaluation of
requests for funding that this group desired.

Creation of a Proposal Review Team

The solution to the proposal review problem came with the
suggestion that an outside group might be more objective in reviewing
these requests. It was decided that this new group would need to
understand the PDS concept, the Belief Statements and each school's
focus. Members from the original PDS Team, comprised of the public
school and university faculty members that created the Belief
Statements and helped to sclect the PDS sites, were asked to form
this Proposal Review Team. A five member team, similar in



the selection of PDS sites, the planning has moved closer to the
schools. Site Steering Commmittee meetings, sub-committee meetings,
Cross-Site Steering Committee meetings and Proposal Review Team
meetings are planned and organized to facilitate interaction,
discussion and facilitation of tasks and goals.

Early Involvement of Public School Personnel: It was very
important to the success of the Benedum Project and the Professional
Development Schools Team in particular to include public school
personnel in the earliest stages of the planning of the Project. Not
only were their perspectives and expertise needed to create the
documents and processes used in selecting the PDS sites, but also,
without their initial participation, the Benedum Project would be
another case of schools "being done to." The involvement of educators
in PDS sites from the writing of the application through developing a
framework to complete school activities has been vital to the
development of common understandings and goals.

Reaching True Collaboration: Despite early, natural competition,
the PDS Team began a transformation: they began to think and act as a
TEAM. A large part of the success of the Project has been due to the
foresight of the grant authors in providing time and money to support
planning and reflection at every level of the Project. This planning
time gives people the chance to learn about each other and from each
other.

The intensity of the interactions and commitments brought
much to the flavor of the PDS Team that planned for PDS sites.
Members were driven to complete the tasks in the time allotted and
would not allow further revisions of the timelines. Participants looked
for consensus; members represented the ideas and feelings of those
members not present at a meeting ("I think ___ would have a concern
about that if she were here."), and the goal became writing good
documents that would represent the collective ideas of those involved.

£y
o

28



Southeastern Holmes Group meetings and have had articles published
in The Link, a publication of Appalachian Educational Laboratory.
Nationally, papers and symposium and workshop sessions have been
made about the Benedum Project and the activities in PDS sites at
AERA, ATE, AACTE and at the National Holmes Group meetings. This
opportunity to present at national conferences and to be interviewed
for articles in The Holmes Group Forum, have provided unique
learning experiences for all involved. The organizing, reflecting and
writing that is needed to be successful at these activities have been a
way for the project to document the various stages of this process.
Having the opportunity to attend and participate in other conference
sessions provides each of us with the chance to learn from others
and to continue to validate that what we are doing is on track.
Requests to visit our PDS sites and for the PDS schools to present
what they have learned in other forums has motivated us to develop a
Speaker's Bureau that can provide people to discuss their experiences
with working and growing in a Benedum Project Professional
Development School.

Cur Successes

Professional Development Schools, the PDS Team and all of the
educators involved with the Benedum Project have many successes of
which to be proud. Described below are a few that were very critical
in establishing Professional Development Schools:

Thorough Planning: The fact that the grant was funded by the
Benedum Foundation shows the forethought and planning of the
faculty at WVU. Building upon the University commitment to
educational reform and the Holmes Group Report, much time and
thoughtfulness went into the planning of all phases of the grant. The
weekly BMPT meetings and the bi-weekly PRIT meetings help to
foresee and prevent issues from arising and enable those that do
develop to be resolved quickly, before other problems can arise. With
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Care was taken so that not just one view or perspective was presented.
(“We have to think about developing the best application we can and
not worry about whether our school is going to apply or not.") The
work was task-oriented during this stage of the Project. The members
completed the idea phase and used this knowledge to create the
documents and processes necessary for the success of the PDS sites.
Now these processes are being used in PDS Sites.

Change must involve many people if it is to be sustained and is
to make a positive difference in the educational process. The days of
believing that school improvement projects can be successfully copied
from one school and superimposed upon another are no more. The
Benedum Project staff believe these statements and do everything
possible to support both the public school and higher education
faculties in these efforts. The interactions have been unique because
of the people involved and the structure that developed, just as each
PDS site has a unique organizational structure because of the variety of
people involved and their leadership styles. To think that one idea
will work in all situations is unrealistic and will only retard the
process of change. Lasting change can not be mandated, nor does
change take place with the adcption of a new textbook or the
appointment of a new administrator. Shared decision-making and
collaboration will allow these educational changes to take place. These
new structures and frameworks are also evident in each PDS site.

If one subscribes to the definition of teamwork as being
"coordinated action by a cooperative small group in regular contact
wherein members contribute responsibly and enthusiastically toward
task achievement” (Davis, 1972), activities of the PDS Team, the Site
Steering Committees and the Cross-Site Steering Committee can truly
document their activities as teamwork.

Providing Time: The time needed to accomplish the goals of the
Project, of the PDS Team and in PDS sites is supported by the
management of the Project. Released time for educators in both the
higher education setting and the public schools was written into the
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Project. This allowed for a more energetic group and more productive
meeting. If all meetings had been scheduled after school, in the
evenings, or on weekends, few pecple would have committed to the
hours necessary to complete the tasks. Although many of the initial
PDS Team meetings were scheduled for the "after hours” time slot, it
was because the team decided upon this schedule. With the intensity
of some of the PDS meetings, the participants decided not to be out of
their classrooms as often and to meet at night. However, this decision
was not imposed; it was decided upon by the group. While steering
committee meetings are usually held after school, CSSC meetings are
held during the school day with substitutes provided. This allows for
fairly consistent attendance at meetings and the opportunity to bring
guests to the meetings.

Flexibility. After sites were selected and activities begun in
each of the six sites, it became evident that new structures and
organizations would be needed to help facilitate communication and
the completion of tasks and goals. The creation of the Cross-Site
Steering Committee was not « f.'ction of the original proposal but
developed from a perceived need. The governance, structure and
membership were decided upon by members of PDS faculties. Other
activities or organizations that have evolved include the Proposal
Review Team, the Request for Support Document and various
structures in PDS sites. This flexibility enables the project to group
and meet the changing needs of those developing within the PDS
concept.

Next Steps

As PDS sites become more comfortable with some of the new
roles and organizational patterns that have developed, some common
concerns have been identified by the group for further study and
discussion. The need to develop more and varied ties with West
Virginia University, to look more closely at how the PDS sites can
directly contribute to the redesign of the teacher education program,
the concept of "Teacher as Researcher”, and how to manage the
"Faculty Senate" mandated by recent WV Senate legislation. These are
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topics that can be addressed in a variety of ways through the current
organization of the project.

The Professional Development School component of the
Benedum Project can provide an example of ways that collaboration,
planning, ownership can build a framework for educational reform
activities that change the nature of intcractions in both higher
education and the public schools.
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Appendix A

Prolesawnal Development School Team Charges

FROFESSIONAL DEVELOPMENT SCHOOLD TEAM

The {ncus of the Professional Development Scheools 1 cam,. which will
re cu:po:& of .t:::mbm from the public lch.:gu ant! the University,
s or. dest L] imple strategcs activ tes 10 establish
Professional mnlommt?mm. These schools w Il be committed
to ecemplsry practice, and en» will tdentify and oursue its own
projects to enhance teacking and learning. ithin the parameters
de signated by the members of each parucipaung seh sol. fessional
Development Schools will be sites for collaborati’e inquiry an!
devi:lopment carmied out jointly by members of the ndividual schools
and of West Virginig University and will serve as clinic U sites lor WVU

Appendlce. proparation programs.

‘ihe charge to the Professional Development Schools eam I8 U carry
out the following tasks and activities:

1. Review the literature on Prolessional Develop.: .ent Schouls.

2. Plan and conduct WVU/schools conference or ;ymposium on
Professional Development Schools.

3. Dev:lop and ;Zn.fluncnt publicity on Professior al Develepment
Schools for local, state. and other audiences.

4. Establish comnunication and public relations - ystems with
schools. teach 2, students. administrators. ac hoo! boards.
community, and WVU and other higher educa ton facuity and
administrators.

5. Establish documentation process/system for a: uvities and for
Professional Development Schools establishme 1t and
operation.

5. Formulate standards/bellef statements for Prof ssional
Developmerit School participation: share draft and solictt
reactiona from appropriate school and WVU pr rsonnel, and
amend as indicated,

8. Develop structure for using standards to select Irofessiual
Development Schools.

7. Select and implement pilot projects.

8. Carry out selectton of iniual Professional Development School
sites; design and conduct orientations.,

9. Support and assist conttnuing collaborative efforts beiween
the Professional Development Schools and WV11.
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Members of the Profiessional Sch- ols Team of the Benasum Projecs

were invited 1 participsis ia writing belicf stasexnones # at will belp 10 guids the seiocnion
and development of PDS sites.

Crescenzi, Jim Napolillo, Ruth Oaks, Mary Ans Seck

% rid l.hhSduA.'dll'anm
Michael, Tom Deadrick, it, Novmaa
Mol Sitta Wales Bob Beack.Torm ooney s Joke Viulce. Tovam

Fleld and Sarah Stcel assisted ihe facilitasor of the proass, Rusty Russell.

NARRATIVE

public
The Nomisal Group Process ok iace i the afternoom wih the moming being devoted o
orieanation of the team goals and s and a discussion of “but” staternents and barriers
the saw o implementation of asy of the charges and goals. The
the “whas if..." type of suatements before retiring 10 8 Luncheon in 802-A.
session began with the introduction of Rusty Russell and an explanatioa of the NGT and
desired outcomes from this group.

Pasticipants ther Lv.gan to list their ideas about the problem statement provided o
whem for this session:

Part of th: Benedum Project involves ing Professional Developm: '
- Schools. Your wa.t is 10 Aelp describe mmuamm @ Professional Develoy  w
SMW by identifyn1g whas should take place in a PDS 0 00 Succesgful waching and
'3

The group was nndomly divided into three groups. After silent brainstorming;,
M&mmwwhmw&aﬁmmﬂmﬁm&hmofm

process or cands and displzyal before the gronp. The next step involvid

. grouping ogether the “like™ ilems into casegarivs. These caregarics were then given a “dile”

what their caregoics

mnﬁwﬂ::ﬂmmmqmmﬁlmMW

/]
repored on this phass of the process, individuals were asked 10 help combine sy of the
categarics that wers the sama from »mmmmgumudm
individual selected the caiegories they thooght were most two the of the

muﬂgm:wuukm Twelve irems were selecred and sent * 4 small groups for
w they woric.

A marernent was o be written consolidating (while incorporating) all the ideas from
anlhmr,cv.shachldu.swmtmmbduﬁspimnmm
wdmﬁmach was avaitahle a3 2 soarce for information and clarification
while 3698 stuements were being wrisen.

’ mummm:heymmdmdpomdfwmewhdemn
sot. ‘(be final seep included weighing the importans: of esch statement by the indiividual
sevigning poines 10 each. (each ipant was giwx 100 points.) Thess poinis were wotaled
ang 2 aumerical sum recorded for smtement.

mm;n.ﬁhudmummﬁmmwum;

orpasiaad by the form \\s group.
adivida mgmgtmm:%?w?)mgm
iuadhdsenniudnvaedoabyhmumm the pyacess. dets are

Adequass qualified suppors senices /3 Ellmisation of non-weaching duties / 3

Shared leaming- Community,  Shared decision Teach
School,and Famndy /1 ' making/ 1 “rinpu/l
Paid icarn leaders / 2 Flexible scheduling /2 Teacter teams 7 2
Teachers select ieachers / 2 Teacher input into Teachers can consuit
policy decE;u/ 2 withpeers/2
Teacher involvement in budget / 2 Teacher acting rather than re-scung / 2
TEACHER EMPOWERMENT

In ¢, PDS, weachers share in the decision-making process regarding policy ,

budget , siff selection, sxyf) development, hedul .
Mﬂdmmhcﬁmommg;mma" andaon

tttttttt ‘\‘\‘.““Q\\\‘\\‘..'Q..!...“....Q‘.\\“t-.t(\iti“‘y-t- R R RN NN PN

Students are challenged /2 Small groups /2 Goal driven /2

Active iavolvement of Dats-driven decisions / 2 Innovanve and creasive

stodencs / 2 temching sechaiques-
enthu 12

EMPHASIS ON ACADEMICS

A PDS scinool is one which hasizes academuc
involve all studenss by ¢ asscally ] ey chaucng:“andw&c: ‘;:21 the

A presenting innovarive sechniq
aceds of any size group, using daza-based decisions i guide goal driven insoruction



R Y Y N Y N R R R R AR LR [(EXTXSELE RN R RN

Tire w reflect/ 2 Teacher as researches / 2 Adequate planning nme / 2

Saff willing 1o worz / 2 Obsexving other weachers / 2

Relesse times for professional New weacher inducuon program / 2

development / 2

Time w consult with students / 2 Interaction, students and teachers / 2

TEACHERS

A PDS is guided by the belief thar he teacher is an individual who will work
with the whole siaff. Shelhe will be gransed adequase rime for planning, researching,
observing, and consulling with snudenss and professional developmens.

...... IR R R R R R N N R R R R R LN}

Team oriented / 3 Idea sharing / 3 Prublem solving soessed /3

Collsborationys Change to improve education / 3 Communications among all /3

Opinions freely expressed and received /3 Decision processes open and orderly /3

COMMUNICATION

A PDS school is one in which lines of communication arc open, encoiraging
mbum;wmmmmmm.u order w improve
opyortunities through idea sharing, problem solving, and team oriented

!!!!!!!!!!!!!!!!!!!!!!!!!!! [ EE R RN R RN R LA )

Flexibility/ Curriculum school
structure and thinking / |

Acceptance/ Change process/ Leadershi
to facilitate and endogse / | P

Time for experimental learning / 1 Development of leaders / |

Limised outsiie sed
m/w:ff:

Indepth studies, curriculum / astitude / |

Changes/ |
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Encoursge/ Support experimentation |

ATTITUDES

A PDS school will and foster poritive arinudes which witl accompiish the followang
Ac 10 change, flexibilisy, exp erimenasion, goal oriensed expectations and the
developement of leadership.

........................................ I R T T e R N N N N R ]

Teach responsibility / 3 Success oncnted / 3

Al are leamers /3 All students can leamn / 3 Deveiop work etic forall /3
Posinve student atntude /]
EDUCATION 1S JOB 1

Swaff in the PDS school demonsirase that all are learners ; therefore expectanons are
raised in a success onented aomosphere with the responsibility of 1he learner being

Nsatanassctsassratanay R R N R R L R N P PR R NN ERERE R I R I

Lessstress /3 Studentsare happy /2 Trust/2 Huwmor/ 1 Cooperation/ 3
Few interupuons /2 Direction is evideni /2 Cheertul atmosphere /3 Love/Canng/ |

Develop self-esteem/3  Positive modeling / 1 Enthusiasm and excitement / |

People arc willing to Teachers and students Success breeding/ meaningful
taks arisk /2 individual righis chailenges / 2
respected /3

Open eavuonment / | Accepance of student, Positive lcanung envwonment / |

parent, teacher
responsibilides / |
SCHOOL CLIMATE

School climate fosters the developmeru of self-esteem, a cheerful aonosphere and
a positive learning environmens whick breeds success through meaningfid and challenging
acthisies and respect for individual rights In a crusting, kmu’_andcaiummm
through which peopie are willing 10 taks educational risks. This should develop and
enhrwmce educaional excisement Mmkm::radnrdcmd:ﬁu and the
accepaance of responsibllisies by snudenss, seachers, and parewss.
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Flexible principal / 3 Informed saff / 2 Cooperative administration / 2

SUPPORT SYSTEMS

A PDS has p@lo:opHW Suppart through varous svsiems including the
Board of Educarion, profe educasors, service personnel and the community ¢!

Adminiszraor is instructional leader /2 Suppon of all adminisoratars / 3

Less jargon, more doing / 3 Stroag instructional leadership / 3 Commmanity involvemeny | Community educacion/ | Extrac.umeulum prograny 3
Pasmnerships/ | Parental suppon/ 3 Enrichnient activides for all
studen s/ |
INSTRUCTIONAL LEADERSHIP Public relationy/ |

To ensure suceess of a PDS school, inssructional leadership will be action

and
T S e e o o

EXPANDED EDUCATION

A PDS includes extensive community involvemens which fosters :ommunity educanon
and extracurnicular activides thas focus on partnerships and public re azions.

AL L L R L R P Y T P e R L R L L T T Y T PR

Active learning process ity foridea  Sharing ideas/ |  Team Teaching/ |

Stxdent & safi/ 1 exchange/ Future oriented cumculumy/ 3 Related cumcula/ 3 Refin : 1eaching skilly/ 3
Updating o!d ideas/ 3 Ready for change/ 3 Common goals/ 3
i ; i i
Time for individuslization/ | Oppornnities 1o apply theory/ CURRICULUM

A PDS curriculum is one that updates old ideas, refines teaching skills, iniegraies all

ACTIVE EDUCATION blects and is fuaire-ortensed.

ina PDS school, active

be
mqidmwm\i&appomfaﬁmqmmkmgmum
kese withous studznes and ether, Time be spens change of
comp s.yY working sog “m :pc onex

The following ideas were developed but were not ranked high encugh to wnie belief

satements conceraing the conrent,
Coopenationy | Provide best learning environmenv | Develop b;n:r
Group Meaningful suaff Support systems for Equipment to agimdey/’
leadershipy | development/ | for students & staff/ | with/ | Caring/ 3 School clirmate; 3
Professional release hasis on research Board & supcrintendent
time/ writing/ 1 supportive/ 2 LEARNING ENVIRONMENT
w m © m‘]' p":'!): 1““"“']"“" 2 Volunugy z ........................................ Ll L L L Y P,
2 and exy 2 Sudents mainain individuality/2  Peer tutoring/ 2
tutorin ytud:
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STATEMENT RANKING

School climate Flnal Beld Sialements
Support systems
Teacher enmpowerment
Belief Statements

Active cducation

A Professional Development School will be guided by Belief Statements, whi b
Atdudes describe what we hope 8 Professional Deveiopment School witl becams.
Teachers 1. Alina Professionsl Development Scheol are lecrmers.

The focus of 2 Professional Development School is learning. Students, teachers,
adminisraxes and parents are all lcarmers in s Professionsl Developmens School. St
deans wili have the opportunity to be acave leamers in an eavironment that provides for

Instruciional leadership

Coaxnunication individual sceds and abilities. Tescbers and administrazors will share ideas and opporw-
Ed is Iob alties for professional Sevelopment, inclading using and coamibating 1 curren: resesrch
ucadon is Job | This can occur in the school site as we reflect upos what we knc-v from practice. as well
. . as in collaboranon wth West Virgiais University faculty. Parenns and the community
Emphasis on acadequcs will leara from the activities in & Professionsl Dev'opment School thyough thews inveive:
Curriculum ment with the Professional Developmeet School site.
_ 2. Al in e Professional Development School have the opportunsty for success.
Expanded education The members of s Professional Deveiopment School will desigi: and implement ac-
ognud tivines and programs and develop s climaie that promotes and recognizes success for all.
ents The school community (which iacludes scadents. wachers. adminisgatons. and parcnts)
*Evaluas should be provided with opporrenities for growth and challenge. All membeys of s Fro-

feszional Development School commeaity expect 1 be successful

1. Theorganitation of a Professional Development School encourages all o be empowered
The inieractions and orgesaization of a Professional Development School will inid-
a2 and support the eapowerment of all members of the school comxnunity. A shared
decision-making approach will be used in all aspects of school life; ideas wil be valued
and all will be encouraged and supported in waking risks. Open communicauon ainong all
proups iavolved i the school community is necessary for this W occws.

*Not enough group support for devising belief sutements.

4. A Professional Development School fosiers an environmeni of mutual respect.

(a 8 Professional Development School, all respect sel, the school community, and
the global comemnunity. A Professional Development School will provide experiences that
fosier appreciation of cultural and humas diversity and will promote self-esteem  the
estire school community.

5. A Professional Developmeni Schosl premetes curriculum and insoruction that evolves
Jram consinusl teview and thai reflocts the schooi’s vivion.

In & Professional Developmens School. 1he best of practice and the best of rescarch

guide review and revision of curriculum and insruction

0
(&9
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Appeadix D

Application Packet Sent 10 Schools
Amm We have enclosed In this packet some impcrtant background
/ Crilerion information about the Benedum Project and Professional Developme:nt
Team Merdersie Schools, a list of the Team members who contributed to the
PPl fgvelopxﬂem og the .cmeru n?d site seleguo? grocess. the c‘g-uﬁm
s at will gulde sclection of sites. a brief description of how
The Benedum PmJBCt agﬂguuom will be reviewed and assessed. the application form. and a
! Coliakoroany @ (mpoems Liusrron m Wost Viryimio ballot envelope and page of ballots.

November 15. 1989 " hope that you will join your colleagues In this innovative and
.xeiting partnership to improve education. We urge that you invoive as
many facuity and administrators as possible In responding to the

Dear Mr, Myers: application materials. The postmaczk deadline for application is
January 8, 1060.

Earlier this year. the College of Human Resources and Education at

West Virginis University began an exciting education renewal project Sincerely.

in collsboration with other colleges within the Univercity and with .

publie schools. This project, supported by a grant of one million

dollars from the Claude Worthington Benedum Foundation. has two

central goals: Nell S. Bucklew. President

West Virginia University
1) To redesign WVU's preparation program for teachers. )

2) To establish three to six Profes3ional Developmen: Schools. M X W

Diane L. Reinhard. Dean

Unlike lab schools or other schools and programs with special facuities Col'ege of Human Resources and Education
and selected students, Professionul Development Schools will be . e

existing public schools. The people In these schools will make a ".)D <. W
commitment to some basic beucﬂ about teaching and learning. and th SN l

will identify and engage in deliberate activities to make those bel Pearry D. Phillips, Director

realities. These schools will alao be practicum sites for the next Benedum Profject

eneration of education professionals. The concept of the Professional
opment School invoives coliaboration. shared decision making. C/Ic: (/pj.,_‘j
and true partnership with West Virginia University. w
Teresa T. Fleld. Assoctate Director
The members of the Benedum Project Professional Development for Professional Development Schools.
Schools Team. composed of public school teachers and administrators Benedum Project”
and representatives of West Virginia University. have been workin
together to establish criteria and to design an appropriate an
equitable process for selecting Professional Development ool sites.

We are pleased to invite your school to apply to become a Professional
Development School. A m: ‘mum of three and a maximum of six sites
will be selected from t'e public schools of Marion. Monongalla.
Presten. and Taylor courties.

If the tdea Is interesting to you and you would like further tnformaton,

Bl:n“e contact Teresa Field. Assoclate Director for Professional

lopment Schools. at 293-5703. You may also contact your school

4 district central office. where twe have placed additional matertals and 8

J videotape that introduces the Benedum Project and provides more
insight into Professional Development Schools.
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Belief Statements

A Professional Development School will be guided by Beliel Statements, which
describe what we hope a Professional Development School vrill become.

1. Allin a Professional Development School are learners.

The focus of a Professional Development School is learning. Students. teachers.
administrators and parents are all leamers in a Professional Development School. Stu-
Geats will have the opporntunity 10 be active leamers in an envimnment that provides for
individual needs snd sbilites. Teachers and adminiscrators will share ideas and opport:
nitles for professional development, including using and contributing (o current research.
This can occur in the school site as we reflect upon what we know from practice, as well
a3 in collsborarion with West Virginia University faculty. Parents and the comemunity
will learn from the activites in 8 Professional Development School through their invols e-
ment with the Professional Development School site.

The Benedum Project

Professiona!
Development

School

2. All in & Professional Develo; ment School have the opportunity for success.

The members of a Professional Development School will design and implement ac -
tivities and programs and develop a climate that promotes and recognizes success for ail.
The school community (which includes students. teachers, adminisoators. and parents)
should be provided with oppornmities for growth and challenge. A.l members of a Pro-
festional Developmen: School community expect 1o be successiul.

3. The organization of a Professisnal Development School encourages all 10 be empowere
The interactions and organization of s Professional Development School will niti
o and support the empowerment of all members of the school communiry. A shared
decision-making approach will be used in all aspects of school lif::; ideas will be valued
and all will be encoursged and supported in t2king risks, Open conmunication among a'l
groups involved in the school community is necessary for this 1o occur.

Application

4. A Professional Development Schoel fosters an environment of mutual respect.
1a a Professional Development School, all respect self, the s:hool community, and
the global community, A Professional Development School will jirovide experiences that
fostes sppreciation of cultural and human diversity and will promi«e self-esicem in the
catire school community.

5. A Prefessional Development School premotes curriculum and insouction that evolves

Must be posomarked by January §, 1990 from continual review and that reflects the school's vision.

Subemit to: In & Professional Development School, the best of practice and the best of research
The Benedum Project guide review and revision of curriculum and instruction.
802 Allen Hall
West Virginia University
Morgantown, WV 26506
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Foliowing are the mambers ot the Professionai
Development Scheal Team who, over the past three months.
heiped create the enclosed documents.

Additianal Information
Regarding the Selection of Professional Development Schools

There are several conditions that are “givens” in the selection of sites
to become Professional Development Schools. Some were tncluded (n
the grant proposal: others were identified during the development of
the site selection process.

These conditions are listed below. and we encourage you to keep them
in mind as you prepare your school's application. [n order for & school
to be selected as a Professtonal Development Schoal site. it must:

* have the endorsement of its county Board of Educauon.

Protessional Development School Slatf:

Tereza T. Field. Associate Director

Mike McNally, Linda Patrick and Sarah Sleel. Graduate Assistants
with Professional Development Schools

Protessional Devslopment School Team Members:
Norman Adiington, Grahon High

John Andes. Education Administation

Bob 8each. Clay-Batteile

Scoit Bower, Curmiculum and Instruction

Greg Cartwright, Gration High

Janet Crescanzi, East Dale Elemeniary

* have the endorsement of at least 60% of its certified personnel.

* have the documrnted support of bath the Supenntendent and the
Principal.

Other consideratons in the selection of Professtonal Development
School sites tnclude the following:

* The schools selected will represent each of the grade level
mugorcl;a:lelememary. Junior high/ middle school. and sentor
high school.

* At least one of the selected schools must be a rural school.

* The schools selected will represent the diversity of schools In the
state and region. Characteristics that will be reviewed tnclude. but
are not lmited to:

Size

Grade levels

Location

Charactenstics of student bady: e.g.. socto-economic. academic
achievement. ete.

Characteristica of facuity: e.g.. years of expertence. professional
preparation. achievements. turnover. etc.

* Schools selected as Professional Development School sites will
develop a collaborative relationship with West Virginia University.
This collaboration will tnclude serving as sites for a variety of
practicum students.

* The schools selected will be asked to share thelr successes as @
Prc:falsloml Development School with others from outside thetr
school.

Tom Deadrick. East Fakmont High
Susan Donavan, 8rookhaven Elsmeniary
Jack Qulanay, Manongaiia County Schools
Anne Flaming, Wesiover Junior High

John Fiynn, Enghsh

Dsnmg Galion, Brookhaven Elementary
John Georpe, High

Joanne Gedach. Curriculum and Instruetion
Janice Goodwin, South Junior High

Tom Hart, Morganiown High

Sharon Hibbs, Sarrackville Middls Schoot
Nancy Hoftman, Curriculum and (nstruction
Tom Lash, Whesling Park High

Gal Looney, Ohio County Schools

Mary Ann Math . Grahon Middle Schoo!
Rogers McAvoay, auuun Paychology
Oavid McCroty, Technology Education

Kays McCroty, Suncrest Primary

Kelty Michasl, East Faimont High

Jake Muliet. Monongaiis County Schools
Jim Napolilo, East Dale Elementary

Ruth Oaks. Cenrcal Elementary

Pat Obenaul, Cumriculum and instruction
Mhke Pocid, Bridge Sweet Junior High
Gwen Rosanbiuth, Momantown High

Luise Savage. Speaal Educaion

Mury Anne Secel. Central Elemaniary
Jake Seitz, Morganiown High

8@ Sirskal, Riverside Elementary

Wendat Teels. Taylor County Schoois
Sanara Wales, 8ruceion Nigh

Babara A. White, Suncrest Junior High
Janst Zmmerman. Musls Educsion




(Principals will alse need to facilitate the compistion of the following section.)
Faculty Support Statement
Faculty support and aclive participstion are crucial (o the success of s Professional De-
velopmest School. One of the requiresaents for spplication is that & minimum of 6% of
the covaificd porsonmel vole Lo suppert their schooi's Professional Development School ap-
plicstion. To enable maximum participation, the votiag period should be ene school week
in duration.
Plesss adbere to (he following voting procedures:
1. Duplicate a sufficient number of the enciosed ballots.
2. Distribute baliots (0 all certified personnel (excluding s dministrators) who serve
stwdants in your school. Have each voter sign the enclosed Voter Signature Sheet
wihen given a ballot.

3 Cast baliots in secret by marking the ballot en:d placing it in en officlal envelope
provided in the application packet.

4. Have an elected facully representative ond principal count the ballots and labulate
the results oa (he Voliag Velldation Form. (Absientions count 53700° yotes)

5. Repott results (0 the facuity by the next working day.

SAMPLE BALLOT

Prefemissel D:velopment Schosts Baliet

n 1 support sy school's eopixaion 10 bocome &
o ofssswnnal Development Schoss.

D 1 de net support sy scheel's applicston 10 becoms

<
——
~—

Service Personnel Awareness Statement

Members of 8 Profession.al Development School believe that the lolal school commsaity
sharey in the education of sach sludent; iberefors, i is imperative thas all personne! in-
volved with students be aware of thase idess and beliefs. Plense indicale when and haw 1he
opportunity bas been provided for (he service persannasl 10 betasy ac-ualnted wilh the
Professional Devolopmeat School concept. You may attsch Mpporting decumenicaion

{meme, newslsticr, macsiag agrnda, eic.) if you desire.

Date

How presented

Audience

Community Awareness Statement

Community support and und- stapding are necessary for educations! success. Ina
Prolessional Development School. the tols) school communily shares 14 the education of
each student; therefore, {1 is Imperaiive  hat these Professional Development School con-
cepis be shared with the community. Please indicate bow the epportunily for the parents
anil school community to ba invelved s been commumicated through o PTO, Pacent

advisory council, or ether means. You may aitach supperting docume:.
ter, meeting agenda, etc.) if you desirs.

Date

How presented

.om {(memeo, ROWSie1-




Superintendent Support Statement

Please read the preceding ucliel statements and respond lo the following question in the
space provided.

Given the belicls that guide s Professional Development School,
how would you envisioa your suppon within the framework of your
county's educational philosophy and wnission statement?

Principal Support Statement

Please read the preceding bellef statements and respoud to the following statement and
question in the space provided.

Administrator and teacher innovagon and change are inherent
pans of the Professional Development School belict systemy. liow
do you envision your involvement and suppon for shared decision.
making and empowerment of all personnel in your school? How do
¥Ou propose 10 support teachers in their desire to be innovadve
within the school or the classroom?

Assissans Principal(s) Endovsemens




Demographi:s

3. What brnefits do you envision for pour school community {f your school is selscud as a
Frofesnanal Developmans School? (Please ruspond in the space provided )

Pleass identily appropnais designation.
*Elementary : Grades __

Junior High/Middle School: Grades

«High School: Grades

¢+ Other: Grades

* Srudzent enroliment

« County _

o ls yourschool a rurelschool? i yes, why?

« Total years teaching experience
Please List the number of faculiy in sach calegory:

O3years _______ 47yeann $-iSyears ____ overiSyemrs _

BEST COPY AVAILABLE



Vision Statements

A Professional Development School will be gusded by delief stoiements; thg beliefs are
what we hope a Professisnsl Devglopmant School will decome. Plegse review the belief
stalrments a5 the beginning of this document and reflect on thase stalemenss a1 they may
rulaie b0 the present and future of your school (Plsnse respond in the tpece pronded)

4. Coliaboration with West Virginig Univeruy is a pars of the Prefersional Developmens
Schoo!l concapt How do pau anvirion the collabornion detween W\ U and your schoed ?
(Please respond in the space promded )



Tell s about pour schoel Include any information et requesied in shis applicasion that {1 &s Umpertani that collaborarion be shown through the entre Professional Development
you fesl is imporiani for she revisw semm 1o know. (Please respend in the space provided )

Scheol process. Plamss describe the process you nied 19 complets this spphcation and idennfy
those whe were directly invelved im the process. (Plsase respand in 1he tpace provided.)

13
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Tel us sbout your faculty. (Please respond in the pacs provided. )

Teld us adout your srudents. (Please respondin the space pronded )




Professional Development Schoo!s Ballot

Voter Signature Sheet { support my school’s applicauon 1o become a

Professional Developmen: Schaol.

{ do not support my school’s applicason 10 become
a Professional Developmens School.

Professional Development Schools Ballot

| support my school’s applicanion 1o become a
Professional Development School.

1 do et suppore my school’s applicanion 10 becone
a Professional Davelopmen: School,

Professional Development Schools Ballot

[ suppert my school's application 1o become a
Professional Developmen: School.

1 do not support my school's applicanion to become
a Professional Developmeru School.

Professional Development Schools Ballot

| support my school's application 10 become a
Professional Developmens School.

1 da not suppors my schooi's applicasion 1) become
a Profestional Developmens School.

62 63




Benedum Project
Professional Development School
Voting Validation Form

application can be asnsidered, l‘luumcmhlbﬂn;lu-m

enclose with (he compileted application,

Schoot Dae __ __
Number of cerufied personnel in e building (excluding sdministrators ——
N«-buolcmrwdpumud who voed 1 suppart theyr
school’s application 1o become § Professions) Developmery School: __ =

Percentage of cenified persoanel who vored o
$uppon the Professional Developmeat Schoot concepr:
( 0 of yu* vam )
0 oi suralind safl in baldng

Principal Signarure

Ceuny Atprescnuave dignawure




WORKSHEET; PDS Applicition Review

Response item (Check one):

— L. Vision statements
— 2. Collaboration with West Virginia University
e 3. Benefits to school community

A. Reviewer's evaluation (Cisele one):
Strong Acceptable
B. Rationals for the evaluation:

66
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Appendiz B
Site Sclecton Criterion
Cluens

Criterion
Forms

Additional Information
wmmamnwm

that are "givens" in the selection of sites
is. Soms were tncluded tn
during the development of

There ars several conditions
to become Professional

Development
the grant : others were tdentified
the site um:.;mcm.

These conditions are listed below. and we en e you to keep them
umdumpmmoehool'olppuum order for a schaal
to be selected as a Professtonal Development Schoal site. it must:

* have the endorsement of ya county Board of Educadon.

LRI VT O RN

* have the endorsement of at least 60% of its certtfied personnel.

* have the documesited support of both the Superintendent and the
Princtpal.

Other constderations in the selection of Professional Development
. School sites include the following:

omlehoolslclncwdmnreprumtmholthe grade level
: elementary, junior high/ middle school. and sentor -

categories
high school.
* At least one of the selected schools rust be a rural school.

* The schools selected will represent the Jiversity of schocts (n the
state and region. C tics that will be reviewed include. but
are not limited to:

Grade levels
Location

Cuaracteristics of student body: e.g.. soclo-economic, academic .
t. ete,
Charactertstics of faculty: e.g., years of experience. professional .

preparaion. achievements, turmover, ete.

* Schools selected as Professional Development School sites will
& collaborattve with West University.
This collaboratior: vill include sexving 23 sites for & variety of
practicum studey:

-mmuwmmumm-mmm.waun
Mmmnubuﬁopmwmmomenhmomudemdr

CRITERIA AND SAMPLE INDICATORS

o 1: The majoruy o ol sppicant achaci & CammiItnan: (0|
[ € it sctivities to renew and festructure thetr school. l

Samas indicators:
* The school used a collaborative process to develop the application.

¢ The partictpants in the of the spplication aad . clear. staled viston «f
how the beliefs couid be applied iIn their school

* A sufficient representation of the schoal comrunity participated in the
development of the application.

* The principal’s statement tndicates an understanding aud endorsement of
collabaration. shared decision-making. and the process fequired in becomung 2
Professional Developmen: School

terion 4: € conaitiony aAracteristics ot the sppacant school coinowne to
gx:cat'e potaatial for becoming a m.edur Professional Developmen: I
chool, !

Sama Indicators:

* The responses (o the four sections of the ication are cangruent with one
another and with the vision and belief u.:tp‘mdthel'tdmm

Developmrent School.
* The responses in the o tion tndicate that the members of the school caa
eneTate a variety of or poasthilities regarding thetr future tn 2 Professional

oparent School.

* There i3 evidence m the responses m the application that the members of the
school are able to focus on “what ¥* rather than “cant.*

* The sctivities envisioned fequure collaboraton.

* The applicant scliool's to the question addressing collaboration and
mp dentties mm n which coRaboration can be mitually

¢ Members of the appli.ant school ilentify more possibilities than basmiers tn
uon and partnership with WVU,

¢ The applicant school's to collaboration 1s not kmted to traditional and
canventional achool-untversity interactions of the past

m’"—_
6y



School Steering Committee

PDS
Criteria For Writing Proposals

L.ong Range Building Focus

The staff of each PDS site will develop a nastative description of the
school focus for the year. This document should indlude:

The completion of a Request for Suppoi. of Benedum Activities
form is requirc! for the expenditute of funds.

*Basic facts and information about the school:

number of faculty and staff
nuinber of students served: include special populations

Use the following guidelines when completing the form:

The Request AN NOTL

+ Use Beuedum funds to supplant programs or materials that
are the responsibi.ity of the county adminisiration 1o provide.

*A description of the past, present and future direction of the
school as it relates to PDS involvement.

*A rationale for the selection of the school focus which
addresses the research and/or literature linked to this focus

* Develop plans that will change the county personnel raho.
*A connection 10 each of the PDS Belief Stateinents.

*A description of the involvement with WVU and/ or others.

The Request MUST.

» Be conpruent with the school's Long Range Focus.

+ Be developed as a result of a {shared decision making)
collaborau.c process that allows involvement of facully
members. WVU and/or others.

» Support one or more of the PDS Belief Statements.

» Have been reviewed and endorsed by the school steering
commillee and the principal,

b ey
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TIIR EERERUN PROJECY
PROFESSIONAL DEVELOPNIENT SCHODLS

REQUEST FOR SUPPOL.T FOR BENEDUM ACTIVITIES

Contact Persoa
Site
Principal's Signature

Date endeorsed dy 8ite Staering Commitee

[ e ey s f s ol )

Type Amonnt

Equtpment
Fersonnel Services
Reference Matertal

Travel
Other (Piease specify)
Total Amoant Requestad

1. A surmumary of what you will do.
2. The identtfication of the student population & will benefit,

3. The names and titles of the people who will de trvolved tn making this activity a
NhS

4. An explanation of how this activity ties tnto your long range butlding focus as a PDS,
(nciuding its connection to one or more of the Belief Staternents.

§. A description of the collaboration and involvement of WVU i this acuvity.

8. A descripuon of your evaluation plan; i there the opportunity for & “Teacher as
Researcher” component?

7. The proposed timeitnes for carrying out this activity. (Stagea or products and
tentative beginning and ending dates.)

8. A deacription and explanation of associated costa.

9. Ag:acnpunn of your efforts (0 identify and obialn alternate funding . and the
Tegulls.

Revised 125590

Preposst Review Shesi

Sehsat \ame:

Oave:

Plests rank . ¢ Prepersi Componears witag ke following scais:
Wesa Streag
| 1 3 )
Use oniy waele sambers.
onn.em i 2 3 3 ] 6 ? /9 | Towul

o Samssng @ “Yeasniar Connsticod | Apprapeinis | Losinsiren Reaasiium [T
Semmere lissen: tonropriaie | v Fomve et | Codiobare- | P Titw | Tumouams Aherave e
Clew Popaisiten 1onset | Dowt XL " Feonmg
Potontitey isioments | wWI Recgricorer

' H !

Comments:

Questions:

Suggestions:

Reviewer:

73






